
 

Equality Objective 1 
To narrow the gap in attainment between groups of children.  

 
Describe the improvement that was needed: 
 
Internal data tracking shows there are no trends in data over a three year period.  Data tracking shows there is an emerging difference in attainment in maths, with boys 
achieving higher.  Girls attainment needs to improve in the MTC check and KS2 attainment outcomes. 
 

Key strategies that were planned to address this: 

Action Who was the lead How was it monitored How was it achieved Impact 

Enhance quality first teaching 
through the implementation of 
the school’s core walkthrus 
principles and the EEF’s 
‘5-a day’ approach.  

AC 
 

- Analysis of drop ins and coaching  

- Termly SEND QA reviews  

- Pupil conferencing  

- LGB monitoring  

 

Whole school inset day and 
follow up staff meeting time.  
Designated coaching time. 
   

Teachers and TAs use the ‘5-a-

day' approach confidently.  

 

Coaching and CPD positively 

impact om teaching standards 

across the school. 

 

To monitor and analyse pupil 
achievement by groups, acting 
on any trends or patterns in 
data and agreed next steps. 

CHJ - Data analysis through 

Arbor/iDash etc  

- Progress meetings notes and 

actions  

- Steplab analysis of drop ins and 

coaching  

 

-Pupil Progress meetings   
-Lesson observations 
-Staff meetings  
-Teachers will determine 
precise gaps for pupils and 
provide intervention 
accordingly either through 
quality first teaching or 
additional teaching time. 

Teachers have an acute 

awareness of each cohort’s 

needs and individual next steps 

for children/groups of children. 

 

Data outcomes by group:  

GLD:  

School: 45.5%, National: 67.7 

PP: 20% PP, Non PP: 52.9%  

Male: 37.5%, Female: 66.7% 

SEN: 11.1%, Non SEND 69.2% 

EAL: N/A 

 

PSC:  

School: 75%, National 80% 

PP: 62.5% PP, Non PP: 87.5%  

Male: 69.2%, Female: 100% 



SEN: 40%, Non SEND 90.9% 

EAL: 100%, Non EAL: 71.4% 

MTC average:  

School: 15.63, National: 22.07 

PP: 16.62, Non PP: 14.45 

Male: 18.54, Female: 12.18 

SEN: 11.78, Non SEN: 17.93 

EAL: N/A 

 

KS2 Reading: 

School: 39.1%, National 75% 

PP: 30%, Non PP: 46.2% 

Male: 35.7%, Female: 44.4% 

SEN: 35.7%, Non SEN: 44.4% 

EAL: 100%, Non EAL: 42.1% 

 

KS2: Writing: 

School: 56.5%, National: 72% 

PP: 60%, Non PP: 53.8% 

Male: 50%, Female: 66.7% 

SEN: 35.7%, Non SEN: 88.9% 

EAL: 100%, Non EAL: 52.6% 

 

KS2 Maths:  

School: 52.2%, National 74% 

PP: 50%, Non PP: 53.8% 

Male: 50%, Female: 55.6% 

SEN: 28.6%, Non SEN: 88.9% 

EAL: 100%, Non EAL: 42.1% 

 

To identify ways in which pupils 
need additional support. 
   
 

All  
 
   

- Data analysis through 

Arbor/iDash etc  

- Progress meetings notes and 

actions  

-Pupil Progress meetings   
-Lesson observations 
-Staff meetings  
-Teachers will determine 
precise gaps for pupils and 
provide intervention 

Evidence shows that children 
receive a curriculum and 
pedagogy adapted to their 
individual needs, specialist 
provisions have been set up 



- Steplab analysis of drop ins and 

coaching  

- Termly SEND QA reviews  

 

accordingly either through 
quality first teaching or 
additional teaching time. 

and are in place where 
required. 
 
Teachers and TAs use the ‘5-a-
day' approach confidently. 
Progress for all children is 
strong.  
 
A clear programme of support 
and pathway for pupils needing 
additional support has been 
created and teachers are 
ensuring interventions are in 
place for different groups 
across many subjects and areas 
of need. IEP targets are met 
and gaps in learning are 
beginning to narrow due to 
these interventions.   

Effective, high quality maths 
CPD for staff. 

KS 
 
 

- Staff feedback 

- Analysis of drop ins and coaching  

- Termly SEND QA reviews  

- Pupil conferencing 

 

-Through incremental coaching 
sessions  
-Through teacher meetings 

CPD supported teacher’s 
modelling of key concepts and 
use of physical resources. 

Summary 
 
The school has embedded a strong whole-school focus on quality-first teaching and targeted intervention. While attainment gaps remain, systems for early 
identification, adaptive teaching and specialist support are now well established, supporting improved inclusion and access to learning. 

In depth cohort analysis is varied, due to small cohort numbers and data should be interpreted with caution, as the small cohort size means the confidence intervals are 

wide and therefore less reliable. 

In 2025 KS2 attainment gap between our disadvantaged pupils compared to national standards has widened:  this is a focus area for 2025-26. 

During 2025-26 will continue to focus on high quality teaching and learning, with an emphasis on adaptive teaching. 

 

 

 

 



Equality Objective 2  
To improve the attendance between groups of children. 

Describe the improvement that was needed: 
 
− Attendance is monitored and followed up well, however, the number of persistent absentees needs to decrease. 
 

Key strategies that were planned to address this: 

Actions Who was the lead How was it monitored How was it achieved Impact 
 

Use attendance data to identify 
children in need of early 
intervention.  
 
Use first day phone calls for 
families in danger of becoming 
persistent absent. 
 
Use the new attendance policy 
to address concerns. 
 
Attend regular meetings with 
Sandra Nightingale to address 
any issues and pursue 
appropriate steps for 
persistent absentees. 
 
Persistent absentees to have a 
mentor within school to link up 
with regularly. 
 

AC/CHJ Weekly monitoring during 
leadership time. 
 
Protected time for 
attendance lead 
 
Use of AIO funded hours 
to focus on these areas to 
improve 

-Through monthly 
attendance tracking using 
robust systems to regularly 
review attendance data 
 
-Through class and pupil 
progress review meetings 
with class teacher 
 
-Through meetings with 
parents 
 
-Targeted support for 
families 

Attendance for the 2024-25 academic year was 
93.81%.  
National Average (ALL): 94.9% 
School data identical to 2023-24 
 
Groups: 
PP: 91%, Non PP: 93.61%  
National PP: 92.6% 
School data 0.4% increase compared to 2023-24 
Male: 94.07%, Female 93.07%. 
SEN: 92%, Non SEN: 94.75% 
National SEN: 92.5% 
School data 1.8% increase compared to 2023-24 
EAL: 93.54%, 93.61% 
Mobile (Y5&6) and Non Mobile: 93.8% 
 
Persistent Absentees: 
School: 25.2% 
National 14.3% 
Decline compared to 2023-24. 
PP: 31.7% 
SEN: 28.3% 
Female: 30.12% 
Male: 15.84% 
EAL: 16.67% 
Mobile 5/6: 42.86% 
Non Mobile 5/6: 22.28% 
 



-Penalty Notice referrals were submitted for 
unauthorised holiday absence. 
-1 family was referred to the AIO with a formal 
meetings held.  
-Case studies show positive impact for many 
families. 
 
Earlier identification of attendance concerns. This 
reflects the need identified in the data to respond 
quickly to lower attendance for FSM and SEND 
pupils. 
 
Improved communication with families. This 
supports the rationale of tackling persistent absence 
and strengthening engagement where attendance is 
a barrier to learning. 
 
Improved relationships and emotional engagement. 
This links to the rationale that SEMH and 
vulnerability factors are impacting attendance and 
require relational and pastoral approaches. 

Summary 
Robust monitoring systems are embedded. Attendance remains a key priority, particularly for FSM and SEND pupils, and continues to be addressed through pastoral 
support, external partnership work and consistent procedures. We will continue to work closely with our families to continue to offer support, focusing on closing the 
gap for our disadvantaged pupils. 

 

 

 

 

 

 

 

 

 

 

 

 

 



Equality Objective 3   
Improve knowledge, skills and attitudes to enable children to appreciate and value difference and diversity. 

Describe the improvement that was needed: 
 
The school and local community are largely made up of people from a wide range of backgrounds, cultures, and religions and therefore pupils are not exposed to a rich 
variety of differences.  
 
Pupils less confident in articulating bias, prejudice and lived experiences of others.  Further deliberate decisions around the explicit teaching and celebration of the 
above need enhancing. 
 

Key strategies that were planned to address this: 

Action Who was the lead How was it monitored How was it achieved Impact 
 

Use assemblies to explore 
difference and diversity 
including the protected 
characteristics.  

CHJ - LGB monitoring   

- Pupil voice 

- Trust visits 

- 1Decision assessment  

 

-Weekly assemblies, structured 
themes and links. 
-Strong links with school values. 

Increased awareness of 
diversity and respect. This 
directly addresses the 
identified need for pupils to 
have greater exposure to 
protected characteristics and 
understanding of difference. 
 

Curriculum and book audit to 
improve representation. 
 

All -Curriculum review 
-Through pupil conferencing  
 

- Purchase of Fred’s Teaching 
for reading. 
- Purchase of Literacy Tree for 
Writing. 
-Updates in school newsletters 

Improved visibility of diverse 
communities.  

Celebrate cultural events 
throughout the year. 

All -SLT overview 
-Curriculum review 
-Through pupil conferencing  
 

-Use of Picture News 
assemblies. 
-Use of RE curriculum overview. 

-Greater cultural awareness. 

Summary 
 
The school has strengthened curriculum representation and assemblies to support children’s understanding of diversity. Pupils report feeling safe and supported, with 
increasing awareness of difference and inclusion.  Going forwards we plan to further develop a whole school overview calendar to celebrate key religious and cultural 
events.  School parliament and their newly appointed Ministers for Respect and Inclusion  and Ministers for Dreaming Big will be supporting the development of this 
objective.  
 

 



 

Equality Objective 4   
Monitor and track incidents of bullying, prejudice and racism, including reporting incidents to the local authority.  Reviewing the common themes, using data to 
understand the link between incidents and irregular attendance, and adjust our curriculum and intervention in response. 

Describe the improvement that was needed 
 
We report all incidents of bullying, prejudice, and racism through the correct channels. Ensuring that accurate information is being captured and reported is an area of 
constant focus and improvement to support with this. Greater awareness and understanding of BPRI, for all staff, therefore is key.   
 

Key strategies that were planned to address this: 

Action Who was the lead How was it monitored How was it achieved Impact 
 

To continue to identify, 
respond, and report prejudice 
and racist incidents through 
the school’s procedures.  
 
To run whole staff training to 
educate and inform staff about 
BPRI. 
 
Respond quickly to individual 
incidents of racism or 
prejudice. 

CHJ/AC -Termly monitoring as part of routine 
governor visits to ensure that governors 
are informed of any incidents. 
-Patterns analysed  

-Meeting with governors to 
provide update and inform 
- Ongoing monitoring of 
patterns, by safeguarding team, 
with feedback regularly 
provided to staff. 

Governors were informed through 
termly LGB meetings of number of 
incidents that occurred and steps 
taken. 
Improved staff confidence and 
accuracy. This addresses the 
identified need for consistent 
understanding, recording and 
response to BPRI. 
 -6 x BPRI incidents all reported 
appropriately during 2024-25. 

To run whole staff training to 
educate and inform staff about 
BPRI. 
 
To set expectations for all staff 
on how BPRI issues should be 
recorded and actioned in line 
with new streamlined CPOMS 
classification tags. 

CHJ/AC -Ongoing routine monitoring of CPOMS 
system by safeguarding team. 

-Staff training to be updated 
regularly.  

-8x racial incidents, 2 of which 
were reported through official 
channels to DCC due to a repeated 
incident.  
-Socials stories have been adopted 
and used to reinforce 
understanding, and this was then 
closely monitored. 
-Local PSCOs have also supported 
school in years 5 and 6. 
-All incidents of BPRI are 
communicated with families, 
including next steps that the 



school are taking and any further 
support required at home too.  

Summary 
BPRI systems are well embedded. Low incident numbers, absence of repeated pupils and positive pupil voice indicate effective preventative and responsive practice. 
Staff are feeling well supported, staff have increased knowledge around the systems and procedures in place when managing and dealing with BPRI’s.  Pupils identified 
within incidents mentioned above have not shown any irregularity in their attendance and there are no patterns of repeated incidences once pupils have gained the 
correct support from school and home. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Equality Objective 5   

To provide a supportive and inclusive working environment for all, actively promoting equality, diversity and inclusion in the workplace. 

Describe the improvement that was needed: 
 
− Our school has an inclusive ethos and environment. The school will continue to model, share and educate learners to these core values. Staff and the wider community 
will look for greater opportunities to promote and celebrate diversity and inclusion. 
 

Key strategies that were planned to address this: 

Action Who was the lead How was it monitored How was it achieved Impact 

Publish and promote the 
Equality Plan through the 
school website and 
educate/inform staff and 
governors through training 
sessions. 
 

CHJ -Regular review at LGBs -Equality plan published, and 
staff and governors made 
aware of it 
-Action plan made known to 
staff and governors 

Staff and Governors that it was 
shared with gained knowledge 
and understanding around the 
school’s Equality & Diversity 
policy and action plan in place.  
Staff with named actions or 
who took a lead in certain 
areas understood the purpose.  

Use staff voice to determine 
areas for  
further development. 

All -Staff meeting time/feedback 
forms 
-Trust visits 
-LGB visits 

- Clear plans are developed if 

needed to address points raised 

by staff.  

-Staff voice sought regularly in 
a variety of ways.  
 

Staff feel supported and 
listened to. This reflects the 
rationale of promoting a 
supportive and inclusive 
working environment. 

School will challenge 
discrimination and harassment 
in our employment practice 
and actively promote equality 
across all groups within our 
workforce. 

All -Trust visits 
-LGB visit 

 Inclusive professional culture. 
This supports the rationale of 
challenging discrimination and 
promoting equality across 
employment practice. 

Summary 
The school maintains a positive, supportive and inclusive working environment. Staff report strong relationships and clear systems, supporting a culture of respect, 
wellbeing and professional trust. 
The awareness and knowledge of both staff and governors has grown this, we will continue to grow both pupil’s and staff’s awareness and understanding of Equality and 
Diversity in our setting continuing with developments to our curriculum and whole school assemblies. 

 


